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The article analyzes trends in foreign language learning among students majoring in Primary Education
in the context of socio-economic changes in the second half of the 20th — early 21st centuries. By determining
the demand for foreign language knowledge in society, socio-economic factors create the preconditions for
producing an adequate supply of foreign language teaching to the necessary extent to cover the audience
of higher education seekers. It is obvious that the education system is the most optimal space that
allows the necessary level of foreign language competence to be formed in society, both quantitatively
and qualitatively. The socio-economic characteristics of the functioning of the education sector are aimed
at organizing the educational process, which allows the training of teaching staff capable of providing foreign
language education to students. This model of educational activity should be comprehensive and systematic,
and therefore involve all participants in the educational process. The educational segment related to
the teaching of foreign languages has a number of specific socio-cultural features that influence the study
of these disciplines in educational institutions. After all, foreign language teaching must be consistent with
both internal language policy guidelines and the realities of the modern world, in which foreign languages
will undergo cultural and linguistic verification and practical application. This approach determines
the organization, structure, and guidelines for foreign language teaching in the educational space in general
and at the primary school level in particular. The level of development of a society is usually identified
by its degree of openness and democracy, and these parameters significantly influence the target standards
for the functioning of foreign languages in the linguistic and cultural environment of the state as a whole.
The socio-economic factors that have become the driving force behind the transformation and modernization
of the principles and technologies of foreign language training for future primary school teachers have been
identified.
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TepAeupka A. M. TeHAEHLiT iHLULOMOBHOI MiAFOTOBKM MANBYTHIX YYUTEAIB
NOYATKOBOI LUKOAU B KOHTEKCTi COLLIAAbHO-@KOHOMIYHUX 3MiH
Apyroi noAoBuHU XX — no4yatky XXI CTOAITTS

Y cmammi npoananizogano menOenyii HABYAHMA [HO3EMHUX MO8 CMYOeHmie cneyiarbHocmi
«llouamkosa ocgimay 6 KOHMeEKCMI COYIANbHO-eKOHOMIUHUX 3MiH Opyeoi norosunu XX — nouamky
XXI cmonimms. Busnayuswiu nonum Ha 3HaHHsL IHO3eMHOI MOBU OJisl CYCRIIbCMEBA, COYIANbHO-eKOHOMIUNI
gaxmopu cmeopioloms  nepeoymMosu 0asi NPOOYKYy8aAHH A0eKGAMHOI NPOno3uyii w000 HAGUAHMHSI
iHO3eMHOT MO8U 6 HeoOXiOHOMY 00cA3i oxonnenus ayoumopii 3000ysayie euujoi ocgimu. OueguoHo, ujo
0C8imHsl cucmema € HAUOIIbUW ONMUMATLHUM NPOCMOPOM, SKULL 0d€ 3M02y chopmyseamu HeoOXiOHUL
Di6eHb THUOMOBHOI KOMNEMeHMHOCMI 8 CYCRIIbCMBI AK KilbKicHo, mak i akicno. CoyianbHo-eKoHOMIuHi
Xapakmepucmuxy (YHKYIOHY8AHHS 0CGIMHbOI chepu CNPAMOBAHT HA OP2AHI3AYII0 HABYATLHO20 NPOYecy,
AKUL donomazac nioeomysamu Kaopoguil nedda2oeiuHutl CKIao, CNPOMONCHUL 3a0e3nedumu HA8UaAHHS.
iHo3emMHol Mosu 3000ysauie oceimu. L[ moodenb 0c8imHbOI aKMUEHOCMI NOGUHHA MAMU BCEOXONHULL
ma cucmemHull xapaxmep, a momy 3aay4amu 6cix yY4acHukie ocgimnvoco npoyecy. Ocimmuitl ceemenm,
no8 ’sa3anull i3 GUKIAOAHHAM THO3EMHUX MO8, MAE HU3KY CHeYUDIUHUX 0coOIusocmeri coyioKyibmypHoco
xapaxmepy, SKi nIUBAIOMb HA BUBYEHHS YUX OUCYUNILIH Y 3aK1adax oceimu. Addice HAGUAHMS THO3EMHUX
MO8 NOBUHHO Y3200H4CYBAMUCS K 3 HACMAHOBAMU BHYMPIUHbOL IHUWOMOBHOI NONIMUKY, MAK 1 3 peanismu
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cyuacHocmi, y AKIll [HO3eMHA MO08a Habysamume KyIbMypPHO-MOGHOI eepuixayii ma npakmuiHozo
sacmocysanna. Taxuil nioxio eusnavac opeanizayito, Cmpykmypy i HACMAHO8U HABYAHHS THOZEMHUX MO
8 0CGIMHbLOMY NPOCMOPI 3a2A]I0M MA HA emani NOYamKo8oi wWKoau 30kpema. Pieens pozeumky cycninecmea
3a36unail I0eHMU@IKyIOms 3a CmyneHem 1020 GiOKpUmMocmi U O0eMOKpAMUYHOCMI, a yi napamempu
CYmmeso GnauUsaomy HAa YiNbo8i cmanoapmu @QyHKYIOHYBAHHS [HO3EMHUX MO8 Y JNiH2BOKYVIbHYPHOMY
cepedosuwyi depaicasdu 3a2aiom. Busnaueno coyianbHo-eKOHOMIYHI hakmopu, o cmanu pywitinoro cuioi
mpancgopmayii ma MooepHizayii APUHYUNIE MA MEXHON02IU IHUOMOBHOT NI020MOBKU MALIOYMHIX yuumenie

nouamko8oi Ko,

Knrouosi cnosa: sminu, pehopma, HaguanHa, iHO3eMHA MOBA, (PAX08A NIO2OMOBKA, MEHOEHYIs, NOYAMKO8a

WKONA, neoazoz.

Introduction. The period of Ukraine’s inde-
pendence was marked by an economic problem
of a different nature in the field of education:
new economic realities and the transition from
a command-administrative to a market economy
led to a deep socio-economic crisis. Society was
aware of the risks associated with economic prob-
lems, which could lead to the loss of the princi-
ple of continuity of educational activity. The first
level of education to be threatened by eco-
nomic imbalance was primary school. Foreign
language teaching is successful, among other
things, thanks to the initial educational activity
of teachers and pupils in the lower grades, so it
is clear that the lack of a foundation for foreign
language learning in primary school over several
years would lead to the complete loss of system-
atic foreign language competences in an entire
generation.

The conceptual provisions on the content
and organisation of the process of preparing
future teachers for professional activity
are based on the principles of the Laws
of Ukraine “On Higher Education” (2014), “On
Education” (2017), the Order of the Ministry
of Education and Science of Ukraine “On
Approval of the Sectoral Concept of Continuous
Pedagogical Education Development»
and others. The problem of reforming the system
of training future teachers 1is particularly
highlighted in the «Draft Concept of Education
Development in Ukraine for 2015-2025”
proposed by the Ministry of Education
and Science of Ukraine. The main provisions
of state policy in the field of education are set
out in the National Strategy for the Development
of Education in Ukraine for the Period
until 2021, the National Report Sustainable
Development  Goals:  Ukraine 2016-2030,
and other documents that define the goals,

266

strategic directions, and main tasks of socio-
economic development.

The purpose of this article is to identify
and compare the key features of foreign language
training for future primary school teachers
in the context of socio-economic changes
in Ukraine in the second half of the 20th —
the beginning of 21st centuries.

Research  methods and  techniques.
An analysis of scientific and pedagogical
literature and regulatory support for foreign
language education during the period under study
was carried out, and the views of scientists on
the factors of change in the teaching of foreign
languages to future teachers in educational
institutions in Ukraine during the period under
study were investigated.

Results and discussions. The teaching
of foreign languages to future teachers
has always been the focus of the scientific
and pedagogical community, as this educational
cluster concentrates several important aspects:
educational, sociocultural and human-oriented.
The segment of foreign language learning
is positioned in the educational paradigm
as a specific area of educational activity
that requires the synergy of pedagogical,
psychological, methodological, organisational
and, more recently, information and digital
characteristics. According to Malazonia D. O.,
modern society is defined by rapid change
and development, so pedagogical education acts
as a strategic tool for the formation of competent
and independent specialists [5]. We agree with
K. Binytska that changes in the socio-cultural,
economic and geopolitical context have led to
a transformation of the goals and objectives
of education, which today are aimed
at bringing it closer to the real lives of people [1].
Samoilenko O. V. and Novgorodska Y. G.
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emphasise the importance of developing future

teachers” ability to continuously develop
professionally in the context of rapidly
changing educational technologies, teaching

methods and socio-cultural conditions [8].
According to Yevtukh M., changes in
the paradigm of higher education have
necessitated a fundamental change in teacher
training by higher education institutions, taking
into account: firstly, the change in the consumer
of the product — a teacher of a new formation
with acquired competences, the formation of his
or her educational trajectory throughout life,
the universalisation of education, changes in
educational institutions (reform, modernisation,

innovation, increasing competitiveness  in
the market of educational services) [4].
In a study by Onishchuk 1. L,

Shaposhnikova I. M., Shalova A. S,
Pyasetskaya N. A., Tonkonog N. I. proposed
a  periodisation  of  the development

of foreign language education for future
teachers of  humanities at pedagogical
universities in Ukraine in the second half

of the XX-at the beginning of XXI century:
1) the stage of forming a general scientific
interest in the phenomenon of foreign language
education (1950-1960); 2) the stage of foreign
language teaching in the context of school
reform (1970-1980); 3) the stage of sustainable
development of foreign language education in
the context of integration into the European
educational space (1990-2018) [7].

The Ukrainian educational community
coped with the difficulties of the 1990s
and preserved its educational potential in its key
manifestations: in the system of training primary
school foreign language teachers; in the context
of teaching subjects in a foreign language in
the lower grades of school. In other words,
the Ukrainian education system managed
to preserve the continuity of generations
that were forced to radically change their
level and content of training. However,
the main factor — the continuity of educational
tradition — was preserved in higher education
institutions, which began to function under
the conditions of Ukraine’s independence.
A unique situation has developed in
the  educational sphere, particularly in

the segment of foreign language teaching, which
is permeated by fundamental socio-economic
contradictions.

On the one hand, there was an economic
demand for specialists who spoke a foreign
language, as a market economy had emerged
in which the ability to use an additional means
of communication (in particular, international
communication) was an undeniable advantage.
On the other hand, the state of economic
development of the newly formed Ukrainian state
did not allow for even the minimum requirements
necessary for the successful mastery of a foreign
language within the school curriculum to be met.
Among the economic problems that prevented
the implementation of educational strategies
and foreign language teaching programmes
in the 1990s, it is worth noting the low level
of remuneration in the education system, which
led to a decline in motivation and therefore
the effectiveness of the work of both higher
education teachers who trained teaching staff
and primary school teachers.

The staffing problem became particularly
acute at a time when the education system
needed a new generation of teachers who had
no experience of the previous educational
paradigm and could develop new standards
for foreign language learning that were in line
with the socio-cultural challenges of the time.
At the same time, most of the teaching
community found it quite difficult to adapt to
the requirements of teaching foreign languages in
the new conditions and realities.

The economic turbulence in the education
system in the foreign language teaching
segment manifested itself in the inadequate
level of material and technical support
for teaching these disciplines. The rapid
development of technology, particularly computer
technology, shaped a new format for
educational  activity. However, the lack
of adequate funding for education effectively
deprived domestic primary school teachers
(and with them, younger students)
of the opportunity to incorporate innovative
technologies into the educational process.
Audio and video materials and multimedia
tools, which were traditionally used to
broadcast foreign-language content, were not
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used in the educational process due to the lack
of appropriate technology.

One of the economic shortcomings in
the process of foreign language teaching in
Ukraine in the second half of the 20th century
was the lack of mobility of participants in
the educational process. Foreign languages
were taught without the involvement of native
speakers and did not provide for immersion
in a foreign language environment in order to
gain communication experience. Academic
mobility programmes were not funded, which
led to the continuation of conservative traditions
in foreign language learning without the use
of modern approaches to communication in
a foreign language. Future foreign language
teachers had no opportunity to test their
professional skills in a foreign language
environment with native speakers or to improve
their own foreign language skills in the relevant
language environment.

The stabilisation of socio-economic life in
Ukraine in the early 2000s had a corresponding
impact on processes related to foreign language
learning in domestic education. Economic
indicators contributed to the revitalisation
of the foreign language cluster in the education
system in terms of personnel, material
and technical resources, and organisational
and institutional aspects. Changes took place
that led to the alignment of socio-cultural
demand for foreign languages with the supply
of the corresponding level of proficiency provided
by the educational programme.

Firstly, the stabilisation of funding in
the education sector and the increase in salaries
for educators made it possible to reboot
the human resources potential of teachers who
taught foreign languages in primary schools.
The financial component became a motivating
factor for the improvement and enhancement
of the professional level of the teaching
community, which already had experience in
this field. At the same time, a new generation
of teachers and researchers specialising in
teaching foreign languages in primary schools
gradually emerged. In other words, economic
prosperity was fundamental to the creation
of a stable teaching community, including foreign
language teachers.
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Secondly, considerable attention began to
be paid to the material and technical support for
foreign language teaching. This is important
because, with such support, teachers focused
their potential on improvement, growth
and development, using not only their individual
competencies but also innovative formats that
had proven their effectiveness. The beginning
of the 21st century was marked by a variety
of technological tools that improved the process
of teaching foreign languages. The economic
factor was largely focused on the ability
of the education system to attract and master
this diversity of innovations. Since the 2000s,
Ukrainian higher and secondary education
has begun to actively master the material
and technical resources for teaching foreign
languages.

Thirdly, the principle of educational mobility
was repositioned: the active involvement
of native speakers (online or in broadcast format)
and the educational integration of students into
a foreign language environment created optimal
conditions for understanding and mastering
a foreign language.

Programmes for the integration of students,
even primary school pupils, into a foreign
language environment were actively implemented
through educational programmes abroad, in
particular, the format of living with a family
of native speakers of the relevant language
and culture was and remains popular. At the same
time, academic mobility processes have been
updated, creating opportunities (initially isolated,
but later centralised) for the exchange of teacher
training students or teachers with the opportunity
to intern/study abroad in the local active language
environment. By gaining such experience,
students of higher pedagogical education were
able to implement foreign language education
programmes more effectively in primary schools
during their professional activities, using
the experience they had acquired.

Bozhok O. S. highlights the pedagogical
conditions for the formation of linguistic
and methodological competence: reliance
on the motivational sphere of students’
personalities in the process of forming linguistic
and methodological competence; professional
orientation in the study of the basics
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of linguodidactics and psychological, pedagogical,
and didactic-methodological disciplines; creation
of a foreign language communicative environment
through didactic games; development
of the ability of future specialists to engage in
professional reflection in the process of forming
foreign language methodological competence [2].

The economic support of a teacher’s
pedagogical  experience is focused on
the analysis of effective teaching models.
Linguistic  experience 1is determined by
the resources necessary for the formation
of the linguistic, speech and linguistic-cultural
competence of primary school teachers.
The socio-economic factors that influence
foreign language learning involve a fundamental
socio-cultural dimension — globalisation. Trends
in the development of the state are decisive
for the formation of the education system,
including in the field of foreign language
teaching, as they shape key societal demands
regarding the wuse of linguistic potential
within the country and abroad. Globalisation
trends in modern society involve the active
involvement of individuals in international
and intergovernmental processes and events.
Such activity requires intensive use of a language
that is acceptable to participants from different
countries and cultures. It is clear that foreign
languages often become the main means
of communication within joint global projects.
We should not ignore the growing migration
component of modern society, where moving
to another country to study, work, do business,
relax or meet life’s needs creates a demand for
foreign language skills. Globalisation involves

the widespread use of socially significant
elements of scientific and technological
progress and cultural development, which
is why all of the above wusually has

a foreign language accompaniment — English or
the language of the manufacturer. This creates
a social and industrial demand for a certain
level of foreign language proficiency within
the  country, even  without the fact
of travelling abroad. In general, the processes
of globalisation form a stable socio-cultural
demand on the education system to update
the teaching of foreign languages. Therefore,
the greater this demand, the more active

the work of the educational community
is in providing proposals for acquiring
the necessary level of foreign language

proficiency in educational institutions. Given
the scale and intensity of the current globalisation
influence, the formation of foreign language
competence is already becoming relevant from
childhood, and early school age is the period
of initial systematisation of foreign language
knowledge [6]. That is why it is important to
understand the study of a foreign language as
a fundamental discipline that has a socio-cultural
demand.

For a long time (during the Soviet era
and the early post-Soviet period), foreign
language learning was of secondary importance
for  Ukrainian  society,  which  affected
the positioning of this discipline in the school
curriculum. Foreign languages were defined as
subjects imbued with academicism without any
particular prospects for practical application.
In other words, there was no socio-economic
demand for foreign language proficiency, which
led to low motivation to organise educational
activities in foreign language clusters.

The situation changed radically at the turn
of the XX and XXI centuries, when Ukraine
began to actively integrate into the world
community, and the use of foreign languages
at a practical and everyday level increased
significantly. Knowledge of foreign languages
became increasingly in demand in society.
It should be noted that this actualisation was
caused not so much by cultural and historical
factors as by socio-economic demand.

During this period, the education system was
completely dominated by a pragmatic approach,
according to which foreign languages were
a decisive tool in a person’s life. As a result,
stable socio-economic prerequisites and reasons
for actively learning a foreign language were
formed. In particular, knowledge of English
began to be positioned at the same level
as  traditionally = sought-after = knowledge
of mathematics, natural sciences, history
and the native language. It has been noted
that socio-economic characteristics determine
the format of interaction and synergy
of the linguistic environment in society,
and therefore the study of a linguistic cluster
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of disciplines is becoming relevant, among
which a correspondence between the native, state
and foreign languages is formed.

Scientific and linguistic discourse
defines the following linguistic structure
of the educational organisation of language
learning:

— first language, native language (L1),
the language a person begins to speak in
the family (mother tongue), they are a native
speaker of this language;

— the second language, official language,
state language (L2) is positioned as a language
that is not native to a person, provided that it is
officially used as a means of communication
and interaction in various spheres of socio-
economic and cultural activity;

— a foreign language, which is the language
of another country or culture (i.e. a completely
separate language environment) with the potential
for use in everyday or professional life;

— an international or global language that is
understood (Lingua franca) implies a language
environment (real, forced, local, limited,
professional, creative, virtual, digital) with
understanding at the level of verbalisation [6].

The linguistic  characteristics  described
above determine the organisational, structural,
conceptual and institutional status of language
in the educational process. At the same time,
language learning in secondary education is
dictated by socio-cultural characteristics, which
are characterised by the reproduction of social
realities and activities. Socio-economic factors in
this context play a key role in the differentiation
of language units.

Gryshkova R. has developed a scientific
and methodological system for the formation
of foreign language socio-cultural competence
of students of non-philological specialities.
The essence of this system lies in taking
into account the socio-cultural component
of professional disciplines and the hierarchical
dependence of its subsystems: didactic
and methodological principles of forming
foreign language socio-cultural competence,
content, structure, and functions in the context
of professional training of students [3].

This process is particularly relevant in
communities where there are difficulties with
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the clear distribution of the status of native, official
and international languages. Ukrainian society
has inherited a rather ambiguous legacy in terms
of language issues from the Soviet era. This has
directly influenced the perception of foreign
languages in public consciousness and practical
discourse. The focus on foreign languages has
been blurred in the context of the confrontation
between Ukrainian and Russian in the sphere
of cultural and social use. It is worth noting
that with the attainment of independence,
it was the educational sphere that became
a kind of marker of differentiation in the linguistic
environment. The study of the linguistic segment
in the school paradigm did not -continue
the trend of political speculation and clearly
defined the positioning of the native, state
and foreign languages. This approach helped
to avoid linguistic and cultural contradictions,
and foreign languages took their usual
niche in the education system. This allowed
for the development of a trend towards
the popularisation of foreign languages as
a separate, integral segment of the curriculum
in educational institutions at various levels.
The result of this socio-cultural demand was
a need and demand for primary school teachers
who taught foreign languages. The gradual
improvement of the foreign language learning
process  contributed to its  establishment
and forward-looking focus on the actualisation
of the Lingua franca concept in Ukrainian
education, the foundations of which are laid during
school education (in particular during primary
school). The education system positions foreign
languages as a fundamental discipline designed
to develop relevant skills in students. The effect
of globalisation in socio-economic terms has
effectively verified the new status of foreign
languages in the educational environment.

Conclusions.  Understanding a  foreign
language environment was defined as a necessary
condition for individual and social development.
In the Soviet era, the socio-economic influence
on the justification of the expediency of language
learning was negligible, which led to a lack
of practical motivation to learn it.

The period of formation of the Ukrainian
educational system was characterised by
rapid changes, in which foreign languages
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gradually acquired socio-economic motivation
and relevance for study. Only the establishment
of domestic education is consistent with
modern socio-economic attitudes regarding
the importance of foreign languages in the life
of individuals and society.

Socio-economic changes not only actualised
the value-oriented and goal-oriented attitudes

foreign languages in society, but also shaped
the functional dimension of educational activity.
The success of educational development
depends largely on the level of provision
of the educational process. Therefore, social
structure and economic realities have become
decisive in the organisation of the educational
process in the segment of foreign language

towards the usefulness and demand for teaching.
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