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In the article we presented recognizing of reflection as a specific form of the activity with the aim
of understanding one’s own actions allows us to consider professional reflection through the prism of such
a phenomenon as psychological readiness for the activity in the paradigm of Antropological Approach. We’ll
emphasize that for the emergence of a state of readiness for complex types of activities, which, in our opinion,
also includes reflection, the following stages are necessary: 1) awareness of the demands of the society,
the team and one’s own needs, 2) awareness of tasks, the solution of which will lead to the satisfaction of needs
or achievement of the set goal; 3) understanding and assessment of some conditions in which future actions will
take place, actualization of the experience related to solving problems and fulfilling requirements of this kind in
the past, 4) determination, based on the experience and assessment of future conditions of the person's activity,
of the most probable and helpful ways of solving problems or fulfilling certain requirements, 5) predicting
the manifestations of one's intellectual, emotional, motivational and volitional processes, assessing the ratio
of one’s own capabilities, the level of harassment, the need to achieve a certain result, etc.

We showed, that the readiness of a student of the university for professional and educational activities was
a complex component of psychological education and included: 1) a positive attitude towards professional
activity and stable motives for this activity;, 2) professionally significant features of mental processes,
3) personal qualities, necessary knowledge, abilities and skills, which are adequate to the requirements
of professional activity.

Thus, psychological readiness for the person’s activity contributes to the formation of professional
reflection, which, in turn, determines this readiness. Readiness provides a great opportunity for the individual
to use knowledge, experience, to adapt to the conditions of various professional situations and it is, like
reflection, a crucial condition for quick adaptation to the future profession and further professional self-
improvement.

Key words: reflection, professional reflection, Antropological Approach, the readiness for professional
and educational activities, professional self-improvement.




Cepisi: [Neaqrorika 1a NCUXOAOTIs

Muxaabyyk H. O., iBawkesuy E. 3., iBawkeswny E. E. MpodecinHa pedaekcis
MOMOYTHIX BYNTEAIB Y NAPAAUTMI QHTPOMOAOTIYHOIO NIAXOAY

Y cmammi susnaueno peghnexciro ax cneyudiuny opmy disnoHocmi (haxieys, AKa CNPAMOBAHA nepedycim
HA YCBIOOMAEHHS THOOUHOK C80IX Oil, akmugHocmi mowo. Lle dac Ham 3moz2y ananizyeamu npogecitiny
pepaexcito uepe3 (QopmysaHHs NCUXON0IUHOT 2omoeHocmi axieys 00 30iliCHeHHA OIAIbHOCMI uepe3
napaouemy ammpononociuno2o nioxody. Hamu naconouteno, wo ona cpopmosanocmi cmanyncuxonoeivHoi
eomosHocmi axisys 00 30ilicHerHs npogecitinoi disavHocmi nompioHumu €: 1) ycgidomnenus cmanux
BUMO2Z CYCNINLCMBA, NEGHO20 KOLEKMUBY, CB0IX nompeod, 2) yc8i0oMIeHHA HeoOXIOHOCMI PO38 SI3aHHA 3A60aHb
i 3a0ay, wo pacurimysamume 3a400801eHHA NPOPeECIiHUX nomped abo 00CACHEHHA NOCMABIEHOT npogecitino
sHauywoi memu, 3) ycei0oMaeHHS Ul OYIHKA NepedyMos, V AKUX GUUHAMUMYMbCA MaOymui npogheciini 0ii
Qaxisys, axmyanizayis 0cooOUCMicHO20 ma NPOQeECiiHO 3HAUYU020 A0CEI0Y, NO8 A3AH020 3 PO36 A3AHHAM
3a80ams i 3a0au, 00bpe gioomux (axisyesi abo noOiOHUX 00 HOBUX, 4) BUSHAUEHHS HA OCHOBI 0COOUCMICHO0
ma npogecitino 3Hauywoeo 00ceidy MauOYmHIx YMO8 NpoadiceHHs npogecitinoi disnvHocmi, Haubitbu
BIPOCIOHUX T ONOMINCHUX CHOCODI8 PO38 A3AHHA 3A80aHD 1 3a0al; 5) NPOSHO3YBAHHA CBOIX IHMENEKMYATbHUX,
eMOYIIIHUX, MOMUBAYIUHUX | B0IbOBUX NPOYECI8, OYIHKA BIACHUX MOJICTUBOCHIEU, DI6HA 00MA2aHb,
HeoOXIOHOCII DOCSACHEeH S NPOQECIIHO 3HAUYIO20 Pe3YTbIMANY.

Mu noxasanu, wo 2omosnicms 3000y8aua euwoi oceimu 00 npogecilnoi JisnbHOCMi € KOMNIEKCHOIO
CK1a008010 NCUXON0TUHOT 0c8imu, wo nepeddbavac: 1) nosumuere cmasierHs 00 MaOymHuboi npogheciiinoi
OIAIbHOCTE, COPMOBAHT CMILIKI MOMUBU 00 BUKOHAHHA Yiei OisrvHocmi, 2) axmyanizayio npogecitino
SHAUYWUX ocobausocmell ncuXiynux npoyecis; 3) cghopmosanicms ocobuUcmicHux AKocmetl, 3HAHL, YMiHb
I HABUUOK, AOEKBATHUX BUMOAM CBOET NPoghecilinoi difnbHOCHI.

Hosedeno, w0 ncuxonoziuna 20mosHicms 00 NpoPecilinoi OIAIbHOCI  (PaACUNImYE CMAHOBIEHHS
npogeciiinoi pegnexcii, saxka, 3i c8020 00KY,0emepmiHye Yyt 2omosuicmy. Illcuxonoziuna 20moeHicmy
3abe3neyye MOJNCIUBOCII OCOOUCMOCMT BUKOPUCTNOBYBATU HAOYMI 3HAHHA, BMIHHA MA HABUYKU, HAOYMUL
ocobucmicHutl i npoghecitino 3Hauywutl 00ceio i3 Memow adanmyeants 00 nepedymos pisHUX npogeciinux
cumyayitl. [Ipu yvomy npogpeciiina pegnexcis € UpiulanbHOI0YM080I0 WBUOKO20 NPUCTHOCYBAHHA (haxidys 00

Mauoymuvoi npoghecii' i no0arbU020NPOhECiiHO20 CamMo800CKOHANEHHS.
Knrouosi cnosa: pegnexcia, npogeciiina pegrexcis, awmpononoeiuHuti nioxio, 20mosHicms 00
npogecitinoi ma oceimuboi dianvHocmi, npogheciiine camo800CKOHANEHHSL.

Introduction. The analysis of the concept
of reflection of the person in philosophical
literature is carried out according to main two
directions. The first one can be succinctly
characterized by the famous expression of Socrates:
“If you know yourself you will know the world”.
In this connection it is observed the peculiarity
of Indian Philosophy and, in particular,
the school of yoga, where great importance
is attached to the study of the inner world
of a person, attracts by this world our attention.
According to the process of teaching yoga,
the first and indispensable condition for achieving
a stable balance of consciousness is complete
inner freedom, the absence of rigid dependence
of a person on physical and psychological factors
of the environment. For this purpose, yoga offers
a special system of physical training (hatha
yoga), the mastery of which is designed to make
a person a Subject to the Will and Mind, which
will significantly contribute to increasing his/her
endurance to extreme environmental factors (under

such conditions, a person will be able to ignore
them without great efforts) [1; 4]. So, the balance
of the psyche is not only an indispensable condition
for the self-programming of the personality,
but also it is the most important component
of the final result of the activity of the person’s
psyche [7; 9]. In such a way, scientists
characterize the phenomenon of yoga as a system
of psycho-training and mental self-regulation
of the individual, which influences the development
of reflection [8; 10; 11].

The continuation of this line
of the development of ideas about reflection
can be seen in Ancient Philosophy, in particular,
in the works of Epicurus and his student
Lucretius. According to Epicurus, the human
soul is a system of a special type of atoms.
At the same time, a person himself/herself can
influence the movement of the atoms of the soul,
set them a certain rhythm, bring them into
harmony, so that the soul is not in confusion.
Thus, the philosophical concept of Epicurus
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substantiated the active beginning of the human
psyche regardless of the will of so called world
spirit. This was facilitated by the very peculiar
role that Epicurus assigned to the Gods. Scientists
wrote that the Gods of Epicurus, like people, live
in the interworld spaces of a real world, have not
a body, but a quasi-body, not blood, but a quasi-
blood, being in blissful peace. They don’t listen
to the pleas of others, they don’t care about us or
surrounding us world [6].

In this regard, the researches of scientists
[2] also played an important role. Feuerbach
called his teaching Amnthropological one.
Anthropologism for him meant that the concept
of a real person as a part of nature is central to
the approach to the study of Consciousness
and Existence. In accordance with this
understanding of the subject of the content
of religion, the philosopher considered it
necessary in a place of Man’s love for God, to
put love for Man, in place of faith in God. So,
it is the Man’s faith in himself/herself, in his/her
strength. The merit of Feuerbach can be called,
first of all, that the nature of human thinking was
reflected in the interpretation of reflection from
the side of classical Philosophy.

A new direction of European philosophical
thought of the second half of the 19th century
regarding the definition of the phenomenon
of reflection, which was consonant with
the researches of scientists [5], who were
the representatives of Religious Philosophers.
At the center of their research there are
the problems of the human personality, its
freedom, creativity and purposes. According to
scientists, Man is a Mystery not as an organism
or a social being, but as a real Person. Berdyaev
emphasized that Personality is unchanged
in change, unity in diversity. Personality is
characterized by self-creation, it is formed
in the fight against evil both externally
and internally.

From a fairly wide range of personality’s
problems identified by the famous philosopher,
we would like to single out the most closely
related topics of our research, in particular,
the way to overcome the tragedy of a reflective
individual who is aware of his/her inner and outer
self. Scientists [5] give the following definition
of personality. They think, that a personality

is a living contradiction — a contradiction
between a form and a content, between
finite and infinite content, between freedom
and fate. But priority is given to freedom, since
the purpose of the individual is self-creation.
The philosophers [5] outline the possibility
of overcoming the contradiction. For him it
is love. Through love, loneliness is overcome
and communication is carried out. Realization
of personality is connected with sacrifices
and self-restraint, with victory over egocentrism,
but this does not mean self-hatred.

Materials and methods. The following
theoretical methods of the research were used
to solve the tasks formulated in the article:
a categorical method, structural and functional
methods, the methods of the analysis,
systematization, modeling, generalization.
The experimental method was the method
of organizing empirical research.

Discussion. Speaking about the Human-
centric or Anthropological direction of the
development of the idea of reflection, it would
be unfair not to pay attention to the American
psychological novel, where the main content
assumes the analysis of social relations from
the point of view of their effect on the spiritual
world of a man. The subject of the image becomes
something that learns about the world and its own
consciousness, the development of which looks
like a person’s mastering of social experience
as a result of intense internal activity. The hero
of a psychological novel can only be a spiritually
free person, capable of making independent
decisions and committing actions.  Thus,
J.D. Salinger [12] did not accept the idea
of achieving harmony at the cost of revolutionary
social upheavals; he believed in the possibility
of achieving it through the moral regeneration
of a person (“Some stupid guy had thrown peanut
shells all over the stairs” [12, p. 23]; “They were
mostly old, show-offy-looking guys with their
dates) [12, p. 30]).

J.D. Salinger [12] considered brotherly
love and compassion of people to each other
as the means of rebuilding the person’s
life. Compassion for the author is the most
important, and perhaps the only law of existence
of all is humanity. J.D. Salinger [12] believed
in the possibility of transforming life by moral
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means. He saw the nature of social relations,
the present and the future of humanity as directly
dependent on the moral state of each individual,
believing that a person will change not because
of external reasons, but because of a change in
ethics (“The other two grools nearly had hysterics
when we did” [12, p. 30]; “She looked like
she might have a pretty damn good idea what
a bastard she was the mother of” [12, p. 24]).
According to J.D. Salinger [12], spiritual
sovereignty and freedom of choice free a person
from fatal dependence on the surrounding world
and possible undesirable natural endowments.
The means of moral improvement of a person
is his/her will and ethical instinct, the ability
to directly emotional life. People who live
with the heart have preserved a spontaneous
and natural attitude to life, they are not
susceptible to the effects of evil. J.D. Salinger
[12] imagined the revival of the “Man within
a Man” as the ability to surrender to the element
of real feelings, to reconcile one’s behavior with
the dictates of moral instinct, etc.

Recognizing reflection as a specific form
of the activity with the aim of understanding
one’s own actions allows us to consider
professional reflection through the prism of such
a phenomenon as psychological readiness for
the activity. We’ll emphasize that for
the emergence of a state of readiness for
complex types of activities, which, in our
opinion, also includes reflection, the following
stages are necessary:

l)awareness of the demands of the society,
the team and one’s own needs;

2)awareness of  tasks, the  solution
of which will lead to the satisfaction of needs or
achievement of the set goal;

3)understanding and assessment of some
conditions in which future actions will take place,
actualization of the experience related to solving
problems and fulfilling requirements of this kind
in the past;

4) determination, based on the experience
and assessment of future conditions of the person’s
activity, of the most probable and helpful
ways of solving problems or fulfilling certain
requirements;

5)predicting the manifestations of one’s
intellectual, emotional, motivational and volitional

processes, assessing the ratio of one’s own
capabilities, the level of harassment, the need to
achieve a certain result, etc.

By professional readiness we understand
the integrative quality of the personality
of a student. The structure of this quality includes
some components that determine the success
of professional activity in general and ensure
the development of professional reflection in
particular.

The experiment was organized by us
during 2023-2024 academic year. At this stage
of the research we formed two experimental
and two control groups (117 students):

— experimental groups: a) E1 — 30 students
of the 1st year of studying in Rivne State
University of the Humanities; b) E2 — 28 students
of the 2nd year of studying in Kamianets-
Podilskyi National Ivan Ohiienko University;

— control groups: a) Cl — 32 students
of the 1st year of studying in Rivne State
University of the Humanities; b) C2 — 27 students
of the 2nd year of studying in Kamianets-
Podilskyi National Ivan Ohiienko University.

The purpose of this stage of the ascertainment
experiment was to analyze the conditions that
contribute to the formation and activation
of professional reflection among students —
future teachers of a foreign language. When
planning this stage of the research, we assumed
that the process of forming professional
reflection is a specific part of the professional
formation of future foreign language teachers.
It is under the influence of general — both
objective and subjective — conditions and factors
of students’ professional development.

The objective conditions that determine
the professional development of students in
general and the formation of professional
reflection in particular are related to a real
system of professional training of students in
a higher educational institution. Among them
we include: professional focus of training;
the content of the educational process in
a higher educational institution; the unity
and interconnection of theoretical and practical
aspects of training. These conditions were
revealed by the analysis of the educational
process of the Philological faculty of Rivne State
University of the Humanities and Kamianets-
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Podilskyi National Ivan Ohiienko University,
which were determined by the State Standard
of Higher Professional Education in the specialty
“Teacher of Foreign Language and Literature”.

We singled out subjective  conditions
affecting the formation of professional reflection
of future foreign language teachers: professional
orientation of the individual; intellectual abilities;
students’ activity in the professional development
and mastery of their professional reflection. These
conditions were determined during the study
of the professional orientation of students of the 1st
year studying of the Philological Faculty, who
participated in the ascertaining experiment;
and also, we were taking into account the fact
that in our study we consider professional self-
determination to be a component of the system
of formation of professional reflection.

So, we identified four levels of professional self-
determination of the 1st-year students who entered
a higher educational institution:

1. High level — manifestation of a multi-
component professional motives (a desire to
become a foreign language teacher, the ability
to work with people, a great interest in a foreign
language and intention to master it); having
a clear idea of the image of a teacher, having
professionally relevant qualities necessary for
a future specialist; the formation of an objective
self-assessment, the active and positive attitude
towards the profession and the goal of studying
at a higher educational institution, which help him/
her to become a professional teacher. Students with
a high level of professional self-determination made
up well professionally oriented group.

2. Average (potential) level — manifestation
of a two-component professional motive
(steady desire to become a teacher, the ability
to work with people); the formation of an active

and positive attitude towards the profession
and the goal of studying at a higher educational
institution — to become a foreign language
teacher. We assigned students with a potential
level of self-determination to professionally
oriented category.

3. A low level is a manifestation of one-
component professional motive (a desire to
become a teacher), which 1is amorphous
and unstable in its content, since it is based only
on the emotional attitude to the profession (what
the person likes or he/she does not like); the ideas
about the profession of a teacher, which are
superficial, fragmentary, and, as a result, there is
a passive-positive attitude towards the profession
and the goals of learning at a higher
educational institution. Students with a low
level of self-determination made up the group
of weakly professionally oriented people.

4. Very low level 1is a manifestation
of uncertain attitudes to the profession, self-
removal from it; motives and goals for admission
to a higher educational institution, which can be
regarded as emotionally cognitive orientative
ones (just interesting, maybe I will like it, T will
try). These students made up the group of non-
professionally oriented ones.

We identified the professional self-determi-
nation of students with the help of a questionnaire
developed by us [3]. The results of distribution
of students of experimental and control groups
according to the levels of their professional
self-determination at the stage of confirmatory
experiment are presented by us in Table 1.

The data of Table 1 show that 28.35 %
of students of group E1, 25.09 % of E2, 26.31 %
of C1 and 27.83 % of C2, who entered a higher
educational institution at the Philology faculty,
were well oriented to teaching profession

Table 1

Distribution of students of experimental and control groups according to the levels of their
professional self-determination (confirmatory experiment)

Levels of Professional Assessments by Professional Self-determination (in %)
Self-determination E1l E2 C1 C2

High level (well professionally oriented) 28.35 25.09 26.31 27.83
Interqulate (po_tentlal) level 41.10 40.07 45.17 40.09
(professionally oriented)
Low level (weakly professionally oriented) 27.24 29.21 26.44 28.76
Vgry low level (not professionally 331 563 208 332
oriented)
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and the process of mastering it, that is, they
demonstrated a high level of professional
self-determination. Average (potential) level
of professional self-determination also a lot
of students have: 41.10 % of students of group
El, 40.07 % — E2,45.17 % — C1, 40.09 % — C2.
Results. Thus, psychological readiness for
the person’s activity contributes to the formation
of professional reflection, which, in turn,
determines this readiness. Readiness provides
a great opportunity for the individual to use
knowledge, experience, to adapt to the conditions
of various professional situations and it is,

like reflection, a crucial condition for quick
adaptation to the future profession and further
professional self-improvement. The professional
choice of these students is conscious
and also motivated, their personal qualities
meet the basic requirements of the “person-to-
person” profession. On this basis, we assumed
that these students had a great positive experience
of reflection, which was also confirmed
at the stage of the formative experiment: these
students were distinguished by a clearly expressed
need for self-change and related activity, as well
as the dynamics of their positive personal changes.
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